








　少年期のジョン・キーツ （John Keats） は、チャールズ・カウデン・クラー




と着想とを提供し、スペンサー （Edmund Spenser）やシェイクスピア 







るものではなく、ハズリット（William Hazlitt） やハント （Leigh Hunt） の言
辞に負うところが多いものであった。一時的に自我を滅却して対象との一
体化を図る能力に高い価値をみてとるキーツの意識は、ハズリットの「無
私」（“disinterestedness”） やハントの「受容能力」（“passive capacity”） と
いった概念が拠り所となって形成されたものである。ワーズワース
（William Wordsworth） の「賢明なる受動性」（“wise passiveness”） とい
う一節がキーツの詩作意識に与えた影響はたびたび指摘されるが、『人間

























　ジョン・キーツ （John Keats, 1795-1821） は 1817年 3月 3日に、処女
詩集『詩集』（Poems, 1817） を上梓した。既に『エグザミナー』（the 
Examiner, 1808-1886） 紙に掲載された作品と新たに創作した詩をふんだ
んに収録したこの詩集は、ウォルター・ベイト （Walter Jackson Bate, 1918-
1999） が指摘するように、傑作と謳われる後期の作品群へと繋がるキーツ
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の初期の詩想を表す重要な作品集である。
　特に、この本の掉尾を飾った「眠りと詩」（‘Sleep and Poetry’, 1817）
には、夢や、詩の着想から実際完成するまでのプロセスが描かれており、












ととなる。ペティット（E.C Pettit）は『キーツの詩に関して』（On the 
Poetry of Keats, 1957） においてこの連想こそが、後期の珠玉の詩「ナイ
















　ウィリアム・フォークナー （William Faulkner） の最高傑作として名高い



















































































































Effects of Content and Language Integrated Learning 
(CLIL) Classrooms on Students’ Motivation
教研　修士 2 年　菅井　華子
　There are only a small number of previous studies about learners’ 
m o t iva t i o n i n c o n t e n t a n d l a n g u a g e i n t eg r a t e d l e a r n i n g ( C L I L ) 
classroom. Very little research has been carried out to investigate if 
learners in EFL and CLIL classes have different motivation toward 
learning a foreign language. It would be worthwhile to investigate this 
i s sue fo r fu tu re educa t ion in schoo l . Dornye i (2001) ag rees tha t 
s tudents’ mot ivat ion changes according to how a teacher teaches 
English. Hence, there can be an assumption that EFL and CLIL learners 
might have different language learning motivation because these two 
types of settings might work differently on students’ motivation. The 
aim of this study is to identify the general features of students’ foreign 
l a n g u a g e l e a r n i n g m o t iva t i o n i n C L I L c l a s s r o o m s . I n o r d e r t o 
investigate this issue, the purpose of the present study is to addresses 
these fo l lowing research ques t ions : 1) What mot iva t ion do CLIL 
learners have?; 2) Is the learners’ motivation in CLIL different from that 
in EFL?; 3) If so, what are the typical features of motivation in CLIL?; 
4)How does learners’ motivation change through the CLIL instruction?
　Two groups of Japanese h igh school s tudents in EFL and CLIL 
classroom participated in this study: one group consisted of 79 students 
who received one year’s regular EFL instruction, and the other of 79 
students with one year’s CLIL instruction in addition to the regular EFL 
instruction at the same high school as the students in the first group.
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　The author used a quest ionnaire and interview method. Resul ts 
showed that the CLIL students had overall lower motivation than the 
EFL students , a l though most of them were found to have posi t ive 
attitudes toward CLIL. The effects of CLIL on the students’ language 
learning motivation and pedagogical implications for future foreign 













































The Impact of Segmented and Interrupting Recasts on Japanese 
EFL Learners’ Question Forms
教研　博士 4 年　浅利　庸子
　The role of recasts provided during communicative oral interaction 
has been investigated in depth given its positive effect on learners’ 
second language deve lopment (e .g . , Long , 1996; Leeman, 2003) . 
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However, previous research has reported that there are various types of 
recasts that differ in their degree of implicitness, and learners benefit 
more if recasts are provided less implicitly using salience enhancement 
techniques (e.g., Loewen & Philp, 2006).  The present on-going study 
aimed to investigate the impact of two types of salience-enhanced 
recasts, namely, “segmented recasts” (the teacher’s provision of a partial 
recast of the learner’s utterance) and “interrupted recasts” (the teacher’s 
provision of a recast soon after the occurrence of the error), on the 
improvement in the accuracy of learners’ use of some question forms. 
19 EFL students at a universi ty in Japan part icipated in a pretest-
post tes t -des ign s tudy over a 4-week per iod: one group (n = 6) of 
participants received “segmented recasts”; one group (n = 6) received 
“interrupting recasts”; one group (n = 7) received recasts with no 
sal ience enhancement .  The resul ts revealed that a l l three groups 
increased their scores from the pretest to the posttest.  Although the 
s a m p l e s i z e w a s t o o s m a l l t o j u s t i f y a s t a t i s t i c a l a n a l y s i s , t h e 
“interrupting recast” group increased their test scores the most, followed 
by the “ segmen ted r ecas t ” g roup , and then the “con t ro l ” g roup . 
Segmented and interrupting recasts can be beneficial for learners as they 
are cognitively less onerous for learners in detecting the locus of the 
error and noticing the gap between their interlanguage and the target 
language.  Although the result of the study is far from conclusive, the 
study gives rise to a valuable pedagogical implication about the positive 
effects of these two types of recasts.
Listening Training for Japanese Leaner of English Based on 
Top-down and Bottom-up Process
教研　修士 1 年　根子　雄一朗
　This study investigates how the top-down process and the bottom-up 
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process compare with each other in improving the listening comprehension 
ability of Japanese learners of English. On the assumption that these 
processes do indeed take place in listening comprehension, listening 
training methods have been developed which focus on either of these 
processes. However, the effect of these methods has not been confirmed; 
some researchers supporting one and some the other. 
　Hence, this study is designed to compare the effect of top-down and 
bottom-up training. Subjects of this study are Japanese students who are 
in the first year at senior high school (n = 80). They were divided into 
two groups, the top-down group (n = 39) and the bottom-up group (n = 
41). Each group underwent listening training for 10 to 15 minutes eight 
times. Before and after the eight training sessions, assessment was 
conducted in order to compare the effect of the methods on the subjects’ 
listening comprehension ability.
　The result showed that there was a significant difference between the 
pretest and the posttest in the top-down group, but not in the bottom-up 
group. Moreover, it turned out that almost half of the subjects in the 
bottom-up group decreased their scores after the training. These results 
seem to indicate the efficacy of top-down training and a potential 
negative influence of bottom-up training on listening comprehension.
　The cause of these results may be attributed to the way in which the 
subjects used attentional resources for comprehension. In other words, 
the subjects in the bottom-up group may have spent their attentional 
resources to recognize each word but not to comprehend the whole 
message conveyed by the incoming speech. If this is indeed the case, the 
teacher should perhaps help learners to use their attentional resources 
for top-down processing rather than for word recognition.
　On the basis of the implications of this study, I will conclude my 
presentation by proposing a teaching plan that can be applied to the 
classroom in Japan.
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The Effect of Shadowing on Acquiring English Rhythm
教研　修士 2 年　重政 真有子
　T h i s s t u d y e x a m i n e d t h e e f f e c t o f s h a d ow i n g t r a i n i n g i n t h e 
classroom to acquire English rhythm, compared with repetition practice. 
　Repeating is defined as an activity that requires learners to listen to 
certain amount of spoken language (e.g. sentence), and to repeat the 
sound they heard, during a long pause (Kadota, 2007). In contrast, the 
term “shadowing” is defined by Tamai (2002a) as “an act or a task of 
listening in which the learner tracks the heard speech and repeats it as 
exac t ly a s poss ib l e wh i l e l i s t en ing a t t en t ive ly to t he in -coming 
information.”(p.181). In brief, the only difference between shadowing 
and repeating is whether there is a pause or not when the learners are 
mimicking the sounds. However, Kadota (2012) pointed out that there is 
a big difference between these two activities. Compared with repeating 
training, learners need to pay attention to the given sounds while they 
are shadowing, since there are no pauses. Therefore, the automaticity of 
sound perception would be promoted. 
　If shadowing affects the ability of sound perception, introducing 
shadowing t ra in ing to Engl i sh c lasses should be an effic ien t and 
practical way to teach English pronunciation. Some studies showed that 
s h a d ow i n g i s a n e ff e c t ive wa y t o a c q u i r e n a t ive - l i ke E n g l i s h　
pronunciation. However, since the trainings in most studies were not 
done in classroom settings, it is not apparent whether shadowing is 
effective when introduced into school classes.　
　T h e s u b j e c t s i n t h e m a i n s t u d y w e r e 74 J a p a n e s e h i g h s c h o o l 
students. In the treatment sessions, the students were divided into two 
groups: a shadowing group and a repeating group. Before and after the 
t r ea tmen t sess ions , they read a loud th ree sen tences whi le be ing 
recorded. Praat was used to analyze the recordings and to see if there 
were any changes in their rhythm. The result showed that there was not 
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effect of shadowing on acquiring English rhythm.
Different Effects of Two Types of Reasoning Tasks in L2 
Oral Production of High School Students
教研　博士 1 年　松村　香奈
　This study is originally planned as a pilot study to find an appropriate 
oral test form to investigate the validity of debate oriented activities in 
L2 oral performance.
　This s tudy explores the effec ts of two types of reasoning tasks 
(debate type and giving an opinion with reasons type by answering a 
question) on the fluency, complexity, accuracy, and communicative 
adequacy or quality of achievement of the task in L2 oral production of 
high school s tudents .  Each type of tasks consis ts of two pairs of 
conditions to influence the processing load of task. 
　In the debate type task, subjects are asked to give two speeches to a 
resolut ion.  The fi rs t speech is ei ther an affi rmative or a negat ive 
speech, which is his/her real intention.  Then he/she is to make a speech 
of opposite side.  In the second type of task the subjects make two 
speeches to give opinions with reasons to a question.  The first one is a 
prepared speech with 15-minute-preparation for script.  The second one 
is a pseudo unprepared speech, where the subjects are asked to make a 
one week old speech without any scr ipt wi th no announcement in 
advance.
　In a study based on 30 high school low-intermediate subjects, the 
fluency of performance was found to have significant difference in both 
types of tasks.  The result in the latter task type is as what had been 
expec ted , which i s tha t a prepared speech genera ted more f luent 
language and also exceeded in speech volume.  In contrast, the result in 
the debate type task is somewhat interesting in that the oral production 
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of real intention does not always generate more fluent language than the 
one of invention.  In fact, the speech which is not from your heart 
showed more fluency in this case.  Moreover, it showed even a trace of 
better adequacy.  Though this may sound weird, the fact endorses the 
fairness of debate that you can be logical enough on either side.
Analysis of Theme and Rheme in High School 
Students’Writing
教研　博士 3 年　大井　洋子
　The study aims to analyse the topic development in Japanese high 
school students’ writing in terms of theme and rheme.  I have analyzed 
discourse markers, structure of organization, and coherence of students’ 
writing, but theme and rheme have not been focused yet.  Since the 
p rogress ion o f “ theme” and “ rheme” i s one o f the fac to r s which 
comprises coherence, it is meaningful to analyze the progression of the 
“theme” and “rheme” to find the way to improve students’ writ ten 
production.  
　82 Japanese high school students, one native English teacher and one 
Japanese English teacher participated in the study.  Students were asked 
to write about 150 words on the guided writing topic and then both 
students and teachers assessed students’ English composition using the 
same assessment sheet.
　The assessment sheet consisted of five components: “Introduction”, 
“Body” , “Conc lus ion” , “Discourse Markers” , “Coherence” , and 
“General Evaluat ion”.  Each component of Topic Development is 
composed of 3 scores, and “General Evaluation” is 5 point.  
　The inter-rater reliability between the assessments by two teachers 
showed a high correlation. The analysis was conducted based on the 
distribution of teacher assessment’s scores of coherence. 
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　The results showed that the frequency of the progression of theme and 
rheme was not related to the teachers’ scores.  Half of the students used 
all of the types of progression in their composition.  Preferably the 
number of T-unit was connected to the scores.  It was also observed that 
teaching the progression of theme and rheme could be helpful for 
s t uden t s t o deve lop a t op i c and l e a rn how to make t he i r wr i t t en 
production coherent.
Use of Graphic Organizers for Text Comprehension in the EFL Context
教研　修士 2 年　紀伊　雄太
　This study, conducted with a two-group pretest-posttest design, 
examined the efficacy of the use of graphic organizers (GOs is the 
abbreviation of graphic organizers) representing cohesion for text 
comprehension in the EFL context . The effect iveness of GOs was 
measured by (a) their effects on subjects’ overall reading proficiency, 
(b) subjects’ comprehension of the text and (c) subjects’ understanding 
of cohesion. Subjects in this study were two groups of students in the 
11th grade at a Japanese high school. One of them, the GO group, was 
made to read a text in English and complete a GO while reading. The 
group was also given explanation of cohesion and other aspects of the 
text. The other group, the translation group, read the same text and 
s t u d i e s i t t h r o u g h t h e g r a m m a r - t r a n s l a t i o n m e t h o d , r e c e i v i n g 
explanation of the same aspects of the text from the teacher. The results 
obtained from a Reading Proficiency Test, a comprehension check test, 
and a ques t ionnaire suggested that the use of GOs fac i l i ta ted the 
c o m p r e h e n s i o n o f a g i v e n t e x t a n d h a d t h e t e n d e n c y t o a i d 
understanding of cohesion. At the same time, the use of GOs had no 
positive impact on overall reading proficiency.
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The Role of Own-Language Use in the Classroom
教研　修士 2 年　江端　信浩
　The assumption of language teaching has been that new languages are 
best taught monolingually (e.g. Berlitz London, 2011). In Japan, the 
necessity of English-medium instruction (hereafter EMI) in English 
language education at secondary schools has been keenly recognized in 
these days (Asahi Shimbun (hereafter, The Asahi) 23 December 2008 ＆ 
9 March 2009; MEXT, 2010). EMI started officially at senior high 
schools in 2013 (MEXT, 2010), aiming at giving students opportunities 
to communicate in English (MEXT, 2010). In recent years, on the other 
h a n d , t h i s m o n o l i n g u a l a s s u m p t i o n h a s b e e n c h a l l e n g e d ( e . g . 
Widdowson, 2003), and teaching that relates the new language to the 
students’ own-language has been reevaluated (G. Cook, 2010; Hall ＆ 
G. Cook, 2012) . These scholars po in t ou t tha t c r i t i c i sms of own-
language use such as t ransla t ion have l i t t le to do wi th pedagogic 
principles (G. Cook, 2010; Hall ＆ G. Cook, 2012; Widdowson, 2003). 
This research seeks to clarify how effectively the own- language, i.e. 
Japanese in this case, can be utilized in English language education in 
Japan by investigating advantages and disadvantages of monolingual 
teaching and those of bilingual teaching. 
　This presentation first briefly reviews the history of the advocacy of 
monolingualism. It then surveys key arguments that support the revival 
of own-language use. These arguments include English as a lingua 
franca (ELF), general learning theory, and sociocultural approaches. On 
the basis of the data collected at a high school in Japan by means of 
recording English classes, administering questionnaires, and conducting 
interviews, I will discuss the role of the own-language at school, and 
then consider teachers’  and students’  attitudes toward own-language use. 
The research on the ro le o f own- language use wi l l g ive t eachers 
implications of the effective use of own-language for their teaching, 
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while clearly distinguishing it from the grammar-translation method. 
An Exploratory Case Study for Relationships Between 
Metacognitive Strategy Use and Conscientiousness
教研　博士 1 年　安田　利典
　Learner autonomy has recently become an important topic in second 
language (L2) learning. While several aspects have been involved in its 
definition, learner’s psychological capacity has mostly been spotlighted 
(e .g. , Dickinson, 1995). Above al l , metacognit ion leading to self-
awareness and self-regulation has been regarded as the most important 
to raise learner autonomy (e.g. , Sinclair, 1999). Ozeki (2010) puts 
special emphasis on Oxford’s (1990) metacognitive strategy over the 
other L2 learning strategies, and claims that an autonomous learner is a 
skilled user of this strategy. However, L2 strategy use can be affected by 
some learner’s characteristics (e.g., Ehrman & Oxford, 1989, 1990), and 
therefore, there may be some characteristics that influence learner’s 
m e t a c o g n i t i v e s t r a t e g y u s e . A l t h o u g h o n e p o s s i b l e f a c t o r i s 
conscientiousness, which can be characterized as organized and self-
disciplined (Dörnyei, 2005), in the Big Five Personality model, very few 
studies have discussed the issue. This study aimed at exploring the 
relationships between metacognitive strategy use and conscientiousness.
　One 31-year-o ld male Japanese -speak ing l ea rner o f Eng l i sh　
participated in the present study. He was asked to write a diary on his 
English learning experiences during his one-month course in the US and 
participate in some interviews after the study-abroad program. Narrative 
data have shown that al though there is some relat ionship between 
metacognitive strategy use and conscientiousness, it can be explained 
more clearly when another factor, which this study calls “behavior-
eliciting personality”, is inserted between them. Thus, a suggested 
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s t a t e m e n t t o u n d e r s t a n d t h e r e l a t i o n s h i p i s a s f o l l ow s : H e wa s 
efficiency-oriented (conscientiousness). Hence, he usually tended to 
think about how he could achieve a goal more efficiently (behavior-
e l i c i t ing persona l i ty ) . And then , he made a p lan on how to l ea rn 
(metacognitive strategy). In conclusion, conscientiousness seems to be a 
promotional or obstructive factor in raising autonomy, but some other 
factors may probably be involved in the influence process. One of the 
future tasks will be to describe the relationships with structural equation 
mode l ing (SEM) , which can inc lude o the r fac to r s to exp la in the 
relationships between the two targeted characteristics.
